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Calendar of Events 

March 1 D epartm ent Chair men Meeting - 1 p .m . Seton Boar d Room 

5 Lectu res resume 

April 

Studen t Affairs meeting - 4 p.m. Evaristus Board Room 

Com mittee for Academic Affairs - 3 p.m. Seton Board Roo m 

7 CA RPT - 3 p.m. Seton 301 

8 Business Facu l ty Meeting - 6 p .m. Seton Boardroom 

12 C ommittee fo r Academic Affairs - 3 p .m . Seton B oard R oom 
14 CARPT - 3 p .m . Se ton 3 0 1 

15 MSVU D rama Society Production - 8 :30 p .m. Seton Auditor ium 

19 Stud ent Affairs M eetin g - 4 p.m. Evar istu s Board Room 

21 
26 
28 

2 
4 
5 
9 

11 
12 
13 
16 

17 
18 
20 

22 
24 

Pre-registration (Mar . 19 -23) 

Committee fo r Academic Affairs - 3 p .m . Seton Board Room 

MSVU Assoc ia t ion of U n iversity Teachers - 7:30 p.m . Seton Facu l ty Lou nge 
CA RPT - 3 P.m. Seton 301 
Comm ittee for Academic Affairs - 3 p.m. Seton B o ard Room 
CARPT - 3 p.m. Seton 301 

Committee for Academ ic Affairs - 3 P.m. Seton Board Rm . 
CARPT - 3 p.m. Seton 301 
Depart ment Chairmen M tg . - 1 p.m. Seton Boar d Rm. 

Studen t Affairs Meeting - 4 p .m. Evaristus Board R m. 

Comm i ttee for Academic Affair s - 3 p .m. Seton Board Rm. 
CARPT 3 p.m. Set on 301 

Business Facu lty Meeting - 6 p.m. Seton Boar d room 
L ast day of c l asses 

Committee for Academ ic Affairs - 3 p .m. Seton Board Room 
MSVU Assoc iation of Universi ty Teachers - 7:30 p.m. Seton Facu lty Lounge, 
Examinations beg in 
CARPT - 3 p.m. Seton 301 
E ast er vacation beg ins 
Library closed 

Library c losed 

Examinations resume 

May 10 Business Faculty Meeti ng - 6 p .m . - Seton Board Room 
15 Convocation 

22 First Summer Session 

ART GALLERY 
Feb. 17 - Mar . 11 - Indian Wee k 
Mar. 15 - Apr . B - Char les Gagnon 
Apr. 12 - Apr. 29 T ony T ascona 
M ay 3 May 24 - L esl ie P o o le 
May 3 0 - Aug. 30 - Homer Lord 

ln, ight II pub l,,hed by lhe Publoc Ael11t1on1 a nd 
Oevetopmeru O llice ol Moun1 S:unt v ,ncent 
Un,vl!'t11ty, H ahf.tll, NS., lour 1,mn each 
academic vur and ,s dis1r 1bu1ed by m~I lree of 
(:h:,rge 10 mtmbeu cl the facu l1y, uudenu, 
uaff. parent, end fn encb or 1he Un,versity. 
Correspondence 10 Insight should br addreued 
to ; 
011ector ol Pubhc Rebuons & De~lopmffll 
h1,ou n t Sa,nt V,ncc-nt Un,vers,ty 
Hallla,c, Nov:, Sco1,::i. 
Telrphone: 453-4450 

Ed,1oria r Board : 

Ed itor : 
Ed11oria1 Conwltan1 : 
o.,,gn Con,u1tanu: 
Photography: 

P..hu Florence Wall 
1803rd o f Governors 
& Alumnae! 
Mr. Oav,d Roe 
(Facuhv t 
M,n Lo,, Henne11 
(Student Umonl 
Mr , H . A . Ethrr,d~ 
IAdm1n,ura1,onl 
M r. H . A . EtherodQe 
Mrs. Frances r-.faclran 
E::igles & Radcliffe Ltd. 
Wamboldt•\Vater field. 

Mete11,1 publ9'hrd ,n th ,1 m31Jazmr may be
repronted w,1hou1 consenl. A Mount S11nt 
v,nunl Unrven•tv Insight credu II requt1ted. 

Sister Ca therine Wallace and Garry N. Kennedy , President of Nova Scotia Co llege of Art & Design 
sig ned January 5 a five-year co-operative agreement be tween the two inst itu tio ns. 

Designed to reduce duplica l ion of services and establish a framework for closer co-operation in 
the fu ture , the agreem ent calls fo r mu tual exchange o f library privileges, establishes the mechanism 
for sharing facu lt y members and provides for the possible appointmen t o f representatives from each 
insti tut io n to the Governing Bod y of the other. 

Both t he Mount and NSCAD, however, will con tinue as separate and independent institutions 
appo inting their own faculty and granting their own degrees. 
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iTs 
OUR 
TURN 

Mount Saint Vincent University h . 
to the federal government report on as r~phe~ 
Your Turn. Reverend J. Barry Whe Yt out ,/~ s 

f th I a on chau-man o e t 1eology department h • . 
l ' o "' , as wntten I s ur , urn, a report of his meet· . , 

• mgs With 
many groups m the University during th 
year. Forty recommenda tions are als . le paSt 

B h h .dd . . o me uded ot I en a nd obvious issues b 1 . • 
education , student aid and educat-i·o e ongmg, 

"d d F n - were cons_1 ere . • ~ ther Wheaton will spend the 
coming_ year, investigating the practical im le-
mentat1on of the recommendations. P 

It 's Our Turn points ~o social changes within 
the scope of Mount Samt Vincent un·1 • 
S f 

. verslty 
ome o Its recommendations are now b · · 

implemen ted. emg 

. !he following is . an outline of the Univer
sity s. recomme?dat1ons, beginning with the 
most important issue: Belonging - Accessibilit 
to in formation is extremely importan t to th~ 
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problem of alienation. Father Whea ton re
commends that: "An active informat ion center 
be established for students at Mount Saint 
Vincent University, involving information 
about such items as the university itself, 
government and non-government agencies and 
programs for young people." (There are more 
than 80 federa l programs affecting youth). 

Day care is a lso impor tan t in the context o f 
belonging, says Father Wheaton. He recom
mends the establishment o f a centre for day 
care training, as well as to enable some 
continuous educa tio n students with small 
children to at tend university . 

In view of growing religious a lie na tion , he 
suggested that a n ecumenical chapel service be 
appointed. (this has been do ne) Further , the 
chaplains were advised to do their u tmost, 
while respecting basic traditions, to break down 
barriers of religious alienation so that all 
students may feel "at ho me." 

Education Recommendatio ns regarding 
educa tion were less easily defined , compared 
with the first issue of "belonging." However, 
expression of feelings took particular lines at 
the Moun t and they are best summarized by the 
fo llowing description from It 's Our Tum: 

"Although no definite lines of orientation 
emerged, the following items give some indica
tion o f the fee lings o f those who are con
scio usly concerned about the question o f their 
higher educatio n. A good number of students 
believe that many valuable things are not part 
of university thinking but should be: e.g., travel 
as a learning-experience, challenge for credit , 
out-reach programs inco rporated into action
reflection courses, study of value-systems. Stu
dents stated that their professors are not 
generally aware of social action programs fo r 
youth. Some faculty members believe that "we 
do not know what the students want", that 
they (studen ts) " do not express themselves 
about what they want". It was suggested that 
some kind of consciousness-raising situation 
and atmosphere was needed , in order to 
"radicalize" students to the point of becoming 
consciously involved in their university ex
perience. Some people felt that the faculty 
genera lly have a very theore tical approach to 
what they are doing. A few faculty members 
stated that, when students are offered freedom 
in an educational contex t, they run away from 
it. Some faculty and students feel tha t the 
academic world is a "rat race": too much 
material work {tests, term-papers, e tc .), lack of 
coordination among the faculty in imposing 
work, practically no leisurely reflection {"Can ' t 
find time to do anything else!") . A small 
number o f students do not know why they are 
in university at all. Some suggested that a 
committee be established to clarify what 
education is; o thers though t establishing a 
commit tee wou ld be a " tragedy". There is a 
considerable amoun t of boredom present in the 
students, expressed occasionally in heavy drink
ing (alcohol is more of a proble m than o ther 
drugs) . There is no "forum" for discussing these 
educa tiona l questions at MSVU, altho ugh many 
expressed the desire to do so. Moreover, many 
faculty members appear to be too "course
con ten t-minded" to permit such discussion in 
class. 

"A further indication might also be found in 
the many suggestions for new course-content 
and projects, such as the fo llowing: family life 
educa tion {many expressed pleasure about t he 
summer Family Life Institute); drugs and drug 
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problems (par ticularly for fu ture teachers); use 
of leisure time; men ta l health; human relations; 
training in leadership , in youth work, in 
community development and social actio n; 
importan t federal and provincial reports; values 
and value-systems; community-centered pro
grams related to the fields of the various 
depar tments; work-study programs between 
youth organizations and the university o n such 
subjects as pollut ion, drugs, community prob
lems; avoca tiona l development for students by 
the Art Gallery; Educatio n department kinder
garten project fo r lo w income fam ilies; help 
from Home Economics department for under
privileged people in the community and in poor 
areas; Ho me Economics department series of 
public lectures in family planning and human 
relations; Sociology department tour of Nova 
Scotia to study rea l problems, e.g., Indians, 
poverty, industrialization." 

Student Loans - This subject is aired more 
fu lly elsewhere in this issue. The University 
report recommends: "the Administra tive Com
mittee and Student Council representa tives 
arrange a meet ing with the provincial govern
ment's committee on student aid , to see if 
anything at all can be done on the provincial 
level to correct the defects of t he present plan 
and to abolish or modify provincial restrictions 
where they are defective; that Dalhousie-MSVU 
sum mer school information and brochures be 
published and distributed before February 15, 
the present deadline for appea ling the amount 
of student loans and bursaries; that the Pre
sident try to make the injus tices of the present 
student loans p lan an issue for the Associa tion 
of Universities and Colleges of Canada a nd for 
the At Ian tic Associa lion of Universities; and 
that a sa tisfactory system for loan informa tion 
applica tions and contacts be established a; 
MSVU. 

Employment - Nine reco mmendations were 
made regarding the problem of full and 
part-time employment. It includes: that a 
summary of student employmen t a nd bursaries 
be published annually; the administra tive com
mittee try to employ more students, especia lly 
in the business and registrar offices; mini
workshops help students lo learn techniques of 
finding employment and approaching em
ployers; the Student Council aid in establishing 
a mechan ism to faci litate Opportun ities For 
Youth grants, and tha t university departments 
examine the possibility of research projects 
funded by Opportunities for Youth gran ts. a 



Contributions Flow In 
Mount Saint Vincent graduates from the 

Bachelor of Arts program a re well a head in the 
number of contributions to the Mount 
Alumnae Fund Raising program, according to 
figures re leased by the Fund office . 

Latest statistics show that Arts graduates are 
first, followed b y Education graduates; then 
come Home Economics, Business , Science and 
Nursing graduates in tha t order. 

Most generous of the Academ y graduates 
are the classes of the l 920 's, followed by the 
classes of the 191 O's. 

The fund drive is still a long way from its 
objective , however , and all members of the 
Mount Alumnae are urged to make their fir st 
year 's contributio ns early and o ffer pledges of 
support for the nex t two years. 

Meanwhile, the fund campaign organization 
that has b een set up throughout Canada and the 
United Sta tes is getting into high gear. 

A meeting was held January 28 of all group 
cha irmen in the Halifax-Dartmouth area to 
discuss progress reports and to exchange ideas 
on how to ma ke the fund campaign more 
successful. Sister Cathe rine Wallace and Miss 
Florence Wall, Chairman of the Board , were the 
pr incipa l speakers. 

Marlene (Chisho lm) Sten ton of Calgary , will 
hold a wine and cheese party for alumnae 
Tuesday, March 6 , a t 8 p .m . and she expects to 
have good represen ta tion of former students 
wh o reside in Calgary . The last function 
organized there by Diane ( Bignell) Zorn and 
Marlene - a wine and cheese reception in 
Diane's hom e - was quite successful. 

In the United Sta tes, Mrs. Margare t (Penny) 
Lake was hostess at a business sessio n-cum
recep tion at her home in Gloucester, Mass . 
More t han 80 Mo unt Alumnae who live in 
Massachusetts and Connecticut were invited , 
bu t the wea therman did not co-opera te, and as 
a result. attendance was somewhat below 
expecta lions. Nonethe less, Mrs. Sheila 
(Dunphy) Huck reports tha t the gathering was 
successful. 

Mrs. Huck writes the group realize the 
fu tili ty "of trying to bring toge ther people who 
Jive in wide ly scattered geographic areas." 
Instead , she says, the group has planned its 
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. • "Rather campaign strategy a round this po111t. e 
than fragment o ur energies in ge t -toge thcrs, wd 
plan to go direc tly to our a lumnae by le i ter an 
the letter is now drafted." d the 

The group in the U.S. has adapte the 
MSVU Alumnae Fund Drive brochure 10 d 
United States corporatio n , with the pledge car 
and temporary receipt attached. . . New 

Miss Ann Shea, group cha mnan_ 111 ·h-
York has encountered some difficulties reac_ 

' d le tter 111 ing fe llow alumnae by te lephone an r
1111 u·t was her area. She says, however , 1 ' d by 

cha tting with the girls that I reach:e oirls 
telephone . The variety o f careers that the " ne 
are engaged in is fascinating. _Nearly _eve;~~he 
with whom I talked was plannmg to give 
Alumnae Fund campaign." . in the 

Members of the alumnae resident. 
10 United States should send the ir dona u ons As

the fund drive to Mount Saint Vincent to~
sociates Ltd., 701 Washington Stree t, New 
ville , Mass., 02160. 

I nap the And from the o ther end of t 1c 1 ' hy) 
fund office has hea rd from He_Ien (Mu?vest 
Weir who is a resident of Inuv1k, Nort 1\ 

Territories. 

. ther Je tter The fund o ffice has received ano 
1
•
1

_ 

from a former student which warr_ant_s qu~l;e 
tio~ in this report of _fund .. acn v_io: r wish 
Halifax correspondent writes : I sm cer Y s 

1 you a ll the best o f luck in your endeav~1:\iie 
have such pleasa nt memories o f my d ays fn her 
Mount Academ y and my daughte r 1s now 
second year . .. a nd loves it too." 

* * * 
I Ins been Miss Mary Elizabeth Beazley , w 10 ' ,~ id 

.. ' •lJJ executive secre tary of the Alumnae 
1 Coun cil for the past six months, has reluctai~tk~ 

announced her resigna tio n in order to .1r'1 . 
· ·ty in Hah ax . advantage of a busmess opportun1 .

11 All of th ose who have been associa ted WI 1 

the Fund drive will be sorry to see Mary 
Elizabeth leave and will want lo wish her e_ver:, 
success in her new func tion in the busmess 
world . 

Wine and Cheese Party . 
. t ri ht · Miss Donna Breen , president of the A lum nae, 

Alumnae sho wn at R osana Hall are le[ ~ 0 g · . f the Fund Co uncil; Mrs. Jam es S hea, M' Mar Elizabe th Beazley , executive secre ta1y o . 
,ss Y Miss Patricia Martin a11d Mrs. J ohn Godwin. 
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A look AT TOWNltouse l iviNG 
17,~ Birclu~s. new student residences are one 
~ . t ie pro1ects to which some A lw,;nae fimd 

rive comributions are to be allocated.) 

by Anne Marie Gardner and Georgina Chambers 

Havin~ ? een ~ a Townho use for four 
months, 1t 1s possib le to make some general 
state1;1ents about such living, with the under
standmg that ttme will qualify our ini t" I 
expenences. ta 

Living in a house with 20 people . 
com pared to being in a residence with 100 as 
more students, is more conducive to orf 
togeth d a sense o 

. e~ness an belonging. Sharing kitchen 
and_ livmg areas,_ provides us with the oppor
tu~tty . to ~xpenence basic day- to-day living 
This s1tua1to n should correspo nd · 
li · II • more re-

a sttca Y with the life we w1·u be le ct· h h a mg w en 
,~e ave taken up residence outside the univer
sity. 

1n t he Townhouse we have a greater 
freedom to live in a more personally responsible 
way, b~cause we are not restricted by im d 
regulatio ns ~ ncerning curfews, visito rs"°a~d 
other usual residence ru les. 

Also, h_aving single room s, allows each of us 
a m~re .P~ivate area to do things which involve 
ou r m~1~1dual needs, whether it be studying 
entertammg friends or i·ust ct· . , 
alo ne. ·' spen mg time 

. A~other advantage to t his type of living 
s1tuat1on !s ~emg able to prepare our own 
meals, wluch includes sho pping, budgeting and 
cookmg: T ho ugh this can be rather time
consu!11 mg, it is cer tain ly a most valuab le 
exp~nence especially fo r those o f us who are 
novices m th is field . Hopefully it will awaken us 
to the many deceptive aspects consumerism 
and also to_ increase our knowledge of nu tritio ~ 
and the culinary arts. 

Consideri~g. these positive attributes of 
Townhouse_ hvmg, we feel that it is tl1c best 
type of residence lire, but o nly for those who 
ai:c . ma~ re en? ugh to hand le the particular 
difficulties wl11ch arise when 20 people live 
u nder o ~c roof, especially when those 20 have 
not __ decided to live together o f their own 
voht1on. 
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Problem s are rea lized more acutely when 
living with such a small number in a more 
c?nfincd area, as compared with most re
sidences. There must be some sense o f com
munity which enables people to discuss dif
ficu lties with o ne another in an adult way. 

Townho use living can provide t he best _o f 
bo th worlds - full participatio n in campus life 
and the freedo m of being o n your own. . 

Having written of T ownho use living 111 

general, we wo uld like to mention a few 
specific things concerning these ho uses and 

some suggestio ns for further reference. 

To our way o f thinking t he houses were far 
too hurriedly constructed , which probably 
~ccounts fo r the rough-edged woodwork, sagg
ing floors, sticking doors and poor sound-
proofing. They seem to fa ll into the modern 
trend of building for the p resen t without much 
thought of permanence. Perhaps it wo uld have 
been wiser to delay occupation o f the houses 
until second term, to p rovide more time for 
better planning a nd construc tio n. Studen ts who 
wished to apply for residence in a To wnho use, 
could have been advised last spring that thcY 
wo uld have to wait until t he new year. 

If better construction en tailed greater ex· 
pense, t hen perhaps t he houses cou ld ha ve done 
without such elabora te furnishings. 

T his brings up ano the r in stance whe~e 
common sense seems to have been lacking. (I ts 
impossible for o ne refrigerator to serve t he 
needs o f 20 girls. And yet a considerable 
amount of money was invested in a hair-dryer, 
when many girls have their own. 

There seems to have been a lack of insight 
in to t he basic needs of a ho useho ld of twenty 
people. 

There is no quest io n in o ur m inds a bou t the 
value of Townhouse living, and we hope that 
our experience and ideas may be beneficial for 
decisions involving further development in this 
area. • 

Faculty Discuss ... 

The Best Way to Educate 

As the twentieth cen tury goes into its final 
decades, ed ucators face the cha llenge: Wl1at 
have we learn t about better ways of educating? 
What have been the lessons of this cen tury, and 
where do we go from here? 

Reaching out for answers, or steps to them, 
members of Moun t Saint Vincent University's 
faculty hold regular, informal noon time 
sessions. Outcome of their search includes : 
Faculty Day, student evaluation of professors 
(for their use only), an investigation into 
econo mic benefits, and plans for a one-day 
workshop on improvemen t of present me thods 
and search for new ideas in teaching. 

Speaking about this year 's Faculty Day, 
Sister Brenda Halton, president of the Mount 
Sain t Vincen t University Association of 
Teachers and chair man of the education com
mittee, sa id: "We held a fu ll day of discussion 
on topics fa cing the ed ucator: ph ilosophy, 
methods, standards, and criteria . It was the 
second time we have held it. Provocative 
material was presented by four educators and 
further investiga tion cont inued in small group 
discussions." 

What were some of the areas examined? 
The controversial subject of professor

studelll communication was presen ted, first of 
all , by Dr. Jacques Goulet of the Theology 
department. He emphasized the need for such 
communication both inside and o utside the 
classroom. Within the classroom, he said that 
students should actively par ticipa te in the 
decision-making process concerning the purpose 
of the class, the standards to be attained, the 
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procedures to be followed to achieve these 
standards, and the factors used to assess the 
st udents. Dr. Goulet stressed the fact tha t it is 
mainly o u tside the classroom where real com
munication takes place between professor and 
studen t. The professor must make himself 
ava ilable. Apathy and aliena tion threaten both 
teacher and studen t. To communicate, to 
relate, t he professor must show hi mself as he 
really is and stop " imaging", "projecting" or 
"assuming a ro le ." 

Examinations received scrutiny from Dr. 
Olga Broomfield of the English depar tment, 
who sta ted that if the philosophy of education 
includes the tenet that learning can be 
measured and tha t it is va luab le for a learner to 
recognize some degree of his growth in know
ledge, then one aim of all educators must be to 
provide for this measurement. Dr . Broomfield 
recognized the formal examina tion as one of 
the methods taken to assess the studen t's 
growth. She also suggested a use of a various 
forms of measuremen t but she questioned how 
a concerned faculty could assess the results o f 
testing in the ligh t of the growth of such 
industries as Coles Notes and Term Papers Inc. 
In conclusion Dr. Broomfield offered the 
fo llowing suggestions: firstly, that professors 
attempt to overcome rather t han to enco urage 
studen t fears o f any form of measurement; 
secondly, that professors use varieties of each 
of tl~e recognized forms of testing within an 
md1v1dual course, a nd thirdly, that professors 
attempt to be as honest as is humanly possible 
in their approach to student measurement. 

► 



Should long-term papers be assigned? Ana
lyzing the term paper, Dr. David Monaghan of 
the English department said that he considered 
the practice of assigning research papers is too 
sophisticated for the average undergraduate 
student. He said that the term paper is totally 
inadequate as a learning device and, in introduc
tary and sophomore courses unfair because it 
encourages plagiarism, the reading of secondary 
rather than primary sources, the purchasing of 
completed term papers, and neglect in use of 
the critical processes. 

Dr. Monaghan suggested that in place of the 
term paper, the studen ts be required to write 
short critical essays on specific topics that can 
only be answered adequately by reading the 
primary text. In conclusion, he said: "BasicalJy, 
until we eliminate the term paper, we are going 
to turn a u t ignorant stud en ts. By stressing the 
kind of processes that they will experience in a 
gradua te program, we are equipping them only 
superficially to do graduate work because we 
have ignored our responsibility to teach them 
how to think for themselves." 

Speaking on grading, Mr. Joseph Foy , of the 
ph ilosophy department, differen t iated evalua
tion of the studen t from grading the student. 
The real evaluation of student achievement 
through standards and criteria applied even ly 
and consistently was the main theme of Mr. 
Fay's discussion. He believes in a writ1en 
descriptive eva luation of the student , after 
consultation with other professors , rather than 
giving a letter or numerical grade. He sa id: "I 
am increasingly convinced that converting 
evaluations to grades does mo re harm than 
good . . . We translate evaluations into numbers 
- most difficult to do reasonably .. . We 
average number grades to get a numbers profile 
of students. We then use that numbers profile 
to determine competitive ranking . .. to co
operate in the general manipulation of youth 
by business and bureaucracy." He concluded 
that relying exclusively on grading to express 
evalua lions is a di saster. 

(based on a Faculty Day report by Sisler 
Geraldine Anthony) ■ 

ltrt~ are people 
by Una Way 

When news releases referring to a mysterious 
"Direction Atlantic" appeared in early October 
bearing the slogan " Let's Put Direction Into 
Government Arts Spending", it sounded like an 
optimistic exercise in fut ility. The little purple 
and orange folder which followed sounded 
much less futile and more optimistic and made 
it very clear that anyone actively interested in 
any of the Arts could help by attending the 
conference. Everyone likes to fee l they can help 
and who is there who couldn't use a healthy 
dose o f optimism in November? 

I decided to "help"! That was when I 
discovered that I had already been chosen to be 
an "animateur" (whatever that might be!) An 
intimidating title - I began to feel pessimistic! 

My pessimism soon evaporated at the 
briefing on November I. "The Government of 
Canada" we were told has expressed a desire to 
hear from the Arts Community. Concrete 
recommendations concerning the development 
of an Art policy in Canada have been called for. 
The Arts community can and will respond to 
this challenge." Direction Atlantic was to be 
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the first of a series of four regional conferences 
to seek this response, for, as John Ho bday put 
it " If the Arts Community cannot provide this 
direction SOMEBODY ELSE WILL". The 
briefing committee were bubbling over with 
optimism. They had expected a turnout of about 
I 00 delegates and 300 had registered. This 
implied that the At lantic Region was respond
ing. 

The format of the conference was simple 
and to the point. All delegates were to be 
divided into workshop groups of about ten 
people - multidisciplinary and continually 
changing - with an animateur - o r group 
reporter - for each group. The job of the 
animateur was to keep the discussio n going and 
at the end of each two hour session to report to 
the plenary session with no more than five 
positive statements or recommendations from 
the group. 

There were to be three sessions and from 
the plenary sessions, Paul Shaffer was to 
summarize the statements of the animateurs 
and to take them back to the Government. The 

fourth session wou ld see the artists divided into 
their own disciplines to d iscuss all that had 
gone before in the light of their own interest 
and again to make recommendations. 

Each animateur was given three titles 
" Democratization", "Decentralization" and 
" Development" and questions to stimulate 
discussion and with a cheery "nine o'clock 
tomorrow morning" the briefing was over. 

As I left the Rebecca Cairn Auditorium, I 
seemed to have been handed a teacher's 
nightmare. A class to face and no permissable 
preparation or plann ing. What if no one felt like 
talking? What if there weren't any ideas? What 
if ... ? I need not have worried! At nine o'clock 
next morning I was able to do exactly as I had 
been told - sit back, take notes and let it 
happen. 

The subt itle to Democratisa tion was 
"People and the Arts" - that was all the 
participants needed. A really lively discussion 
ranging from Education, through Quality of Art 
and Quantity o f Art went on without pause 
until it was time for the plenary session. My 
proble m was to decide which were the five 
most important sta tements. All the other 
groups had the same experience. 

There was heartening unity in the reports; a 
statement would recur again and again , each 
time carrying new weight. 

So into the afternoon sessio ns with a new 
group' and a new sub-title - "Where the Arts 
Happen": from this came the strong view that 
the Arts are people - not buildings or places 
and that while big arts centres have their uses, 
much more important is the less perfect space 
in the smaller communities where potters can 
pot, and weavers can weave and all may obtain 
help and advice in their art form. 

The third session - sub-titled "Getting 
things done" was pre-occupied with the need 
for money. However, from this discussion came 
the feeling that a type of permanent council for 
the Arts should be formed to reach from the 
smallest local district through the provinces, 
regions and up to Ottawa. Composed of 
working art ists and arts orientated adminis
trators such a council cou ld lobby for the arts, 
and make its voice heard in the House and from 
regionally prepared budgets apply for grants 
and d ispense them. 

T he disciplinary workshop reiterated many 
of the points that had emerged previously; the 
need for the recogn ition of artists as citizens 
(no t as some kind of welfare case); the need for 
basic education to cha nge its attitude towards 
the arts as "frills"; for Canada Manpower to 
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actively pursue crea tion of jobs for artists; and 
the suggestion that with the increased leisure 
time many of these jobs could be part of the 
recreation drive; arts t eaching for amateurs as 
legitimate employment for professional artists; 
and the use of artist s in the schools rather t han 
forcing non-artistic teachers to try to hand le 
what are, after all, very special skills. 

Another point raised frequently was the fear 
that an upsurge in popularity of the arts might 
bring about a lowering of artistic standard but 
it was felt that in the long run there were two 
fields - arts as recreation and arts as pro
fessions; and that the two ideologies could 
co-ex ist just as easily as they do in sports. 
Indeed the hope was expressed that the media 
cou ld be persuaded to give equal time to the 
arts and sports; considerable resentment was 
felt a t the conference over the media a ttitude 
that Art needs only criticism while sports 
deserves reporting, in formation and criticism 
too. 

The conference ended with a dinner a I 
which organizer Paul Shaffer gave a summary of 
the conference and he seemed cheerful as he 
moved on to face three more regional con
ferences in the next couple of months - strong 
in the knowlege that in the Maritimes, at least, 
there is a real response and a burgeoning growth 
of all for ms of art, professional and recrea
tional. Contrary to previous ideas, various art 
forms can not only co-exist but can actively 
co-operate while seeking an arts direction. 

Of course, there were cri ticisms of the 
conference ranging from lack of coffee a t 
sessions to the much more important com
plaints. Some of the younger delegates fe lt that 
the generation gap was perpe tuated by the 
format . 

I find this hard to accept. The age range was 
very broad and both young and old benefitted 
greatly by each other's presence. Another group 
fe lt that there should have been definite 
government monies ava ilable immediately to 
'divvy up' at the end of the conference. Perhaps 
the slogan "Let's Pu t Direction Into Govern
ment Arts Spending" gave them a whiff o f 
instant money. Ano ther criticism was that the 
conference was all "talk and no do". I would be 
opposed to a tal k fes t such as this on a regular 
basis, but I do feel that much was sa id that 
needed to be said and that now there will be a 
greater sense of direction. I came away feeling 
that slowly, but surely, improve me nts will 
come and , perhaps. a little less slo wly because 
of Direct ion Atlantic . ■ 



r 
Upon Deeply 
Reflecting 

by Catherine (Pauerson) Barton, B.A., I 959. 

Remember the biblical sayings: " Judge not, 
lest you also be judged" and " Let him who is 
withou t sin cast the first stone." Do we really 
accept them and live by them or do we maybe 
just pay lip service to them and go on being o ur 
catty, critical , small selves? 

Let's re f1ect for a moment! Whether we be 
either Mount Alumnae or Mount Alumni, we 
cou ld sti ll be innocent or guilty. Negative 
judgment is not an exclusive perogative of the 
female; of that, I am sure! 

I received some beautiful insigh ts from my 
hospital bed in last October and November 
where I was recovering from a disease d iagnosed 
as acute leukemia. A brush with death can 
change one's life as it has mine and infinitely 
for the better. No matter how long I live, each 
day will be more precious and meaningful. 
People, and especially lit tie things, will mean so 
much more to me. I am out of the rush-rush 
world in wh ich many live by necessity of 
choice. I have had time for meditation and time 
for listening. It never ceases to a maze me what I 
hear from which sublime and humble sources. 
Yet always the message seems to blend - the 
transience of human life to wh ich we should all 
cling less tenaciously and the inevitability of 
death , sooner or later. Such serenit y and peace 
I have never known! Thank you , Lord, for 
touching my life and strik ing me down so low 
because, only by doing that , cou ld you have 
exalted me and have disposed me to accept 
your wil l for me. It is this very service and 
acceptance wh ich to me are the identifying 
marks o f love of God and fe llow man. Th is is 
the tempora l living that really counts and time 
is not o f the essence. 

Having thus digressed alo ng the stream-of
consciousness techniq ue , or t he style of the 
familiar essayist, or the pattern o f a lo ng
winded wo man, I return to my theme - Judge 
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Not. Recall the Indian proverb, "Don't j udge a 
man until you've wa lked twelve moons in his 
moccasins." It would be p resum ptuous on my 
part to judge the morality of a nother person's 
conduct. The very fact of judgment implies that 
the judge is o n a higher pla ne t han o ne bemg 
judged. To judge in the negative sense 1s an 
intransitive verb meaning "to pass judgment on 
a line of conduct or to estimate the va lue of 
any thing". However , I can usua lly o nly judge 
one face t of a situat ion whereas it may have 
many d ifferent aspects. Consequently, if I knew 
all aspec ts, a judgmen t would li kely be more 
accura te and positive. A negat ive judgment 
creates animosity and distrust, leading toward 
calumny and detraction. Such a judgment is 
subjective, not objec tive . 

How a m I to know, let alone judge, why a 
person is an alcoholic who seemingly neglects 
his wife and brutally treats his whole family? 
Maybe this very man's childhood experiences 
were so traumatic, he developed as he did. Can 
I judge him? 

To offer yet ano ther example - a girl is 
pregnant and not marr ied. Can I judge whether 
this is right or wrong, or whether I would or 
wouldn't be in her si tuation, given the same 
circumstances. This would be utterly impossible 
for me - thus Chri st's admonition, "Let him 
who is without si n cast the fi rst stone." All 
things being equa l I have no r ight to judge t he 
morality of another person's actio ns. But this 
was one of my many weaknesses before my 
hospita l enlightenment period. It may o r may 
not be one of yours. • 
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How are public funds passed 011 to No va Scotian students? To help Insight readers understand 
the student loan program (which will put nearly$ I 2 m illio11 into student hands) we publish three 
points of view: the first, an articulate taxpayer; secondly, that of the Minister of Education, and 
thirdly, a student. 

.. . A CAN OF SPAGHETTI 
By BERTON ROBINSON 

One of the least understood of the scores of 
ways in which money from public funds is 
passed o n to individua ls is the student a id plan 
in Nova Scotia. Tha t cir cumstances is really not 
to be wondered at, because the plan is about as 
complicated as such a plan can be made. It is an 
administra tive nightmare . 

As the pla n stands, i t is no wonder eithe r 
tha t no body is satisfied with it - ' ne ithe; 
students, parents, student aid officia ls re
sponsible commit tees, nor t he genera l public. 

Bu t in Nova Sco tia for the current year, the 
studen t a id progra m put nearly $ 12 million in to 
t he hands of students, and we ough t to 
understand if an d why it is so unsa tisfactory to 
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everybody. 
It is a compromise be tween conflict ing 

viewpoin ts. One view is that the student or his 
parents or bo th a re entirely responsi ble for the 
student 's educa tion. The o ther is that since, 
according to econo mists, socie ty benefits fro m 
the e? uca tion of the ind ividua l, socie ty is a t 
least in part responsible for the educa tio n o f H 
young person . 

We recognize the la tte r prin ciple to the end 
of 13 yea rs of schooling, and somet imes 
beyond ; where universit ies and colleges are 
concerned , the divisio n of o pinion is very sharp. 
. But like a ll comprom ises, o ur system of 

financing st udent a id p leases nobody . 

In Nova Sco tia, studen t aid is on a three-tier 
system. It star ts with a federal plan based on 
the premise that the student or his family or 
bo th are responsible for his education. This 
plan provides federa lly-guaranteed loans from 
chartered banks to students who qua lify under 
the regula t ions. 

The d iffi culties begin right here , with the 
first level. 

Although the pla n is federa l, and is ca lled 
the Canada Student Loan Plan , it is adminis
tered through a provincia lly-appointed com
mit tee known as the Nova Scotia Student Aid 
Committee. Within cer ta in federal guidelines, 
this committee makes i ts own regulations, at 
least supposedly part icu la rly adapted to Nova 
Sco tia . 

When a student applies for a loan , the first 
thing the commit tee de termines is whether the 
studen t is independent o r dependent upon his 
parents. T here are defin itions to cover this 
ma tter, but there are a lways people who do not 
fi t into definitive slots. l11e committee and its 
execu tive officers are sometimes hard put to 
decide whe ther a studen t is independent. 

If a stu dent is regarded as independen t, the 
com mi ttee considers only his si tua tion. The 
supervisor o f student aid a provincia l official 
works out wha t a re th; student 's approved 
needs for the coming yea r. 

The plan here is quite generous in consider
ing needs. f'or example, if a student is married 
with a family, baby-sitting costs are considered 
among needs. An a llowance is made for medical 
expenses. 

One o f the tho rnie r decisio ns is whether the 
student , married or single, needs a car. In this 
automo bile-orien ted age, the com mittee and it s 
officials are li kely to be generous in t heir 
decision. 

Then, under co mmit tee regulations, the 
student aid officer considers the student 's 
resources - summer earnings, income o f his 
wife, if she is working, scholarships he may 
have ea rned (less $ 150 exem ption), and any 
other income. 

Sub tra c ting these resources from th e estab· 
lished need gives the ne t need o n which student 
aid funds will be awarded . 

If the s tuden t is dependen t, the fina ncia l 
situation of parents becomes a considera tio n. 
T he com mittee has a rather e lastic for mula by 
which officials work out wha t the parents may 
be expec ted to contribute to the student 's 
edu ca tion . Th is amount is added to wha tever 
other resources the studen t may have -
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earnings, scholarship funds (less S 150), and so 
forth . 

This amount is deducted from the student's 
needs, worked out by committee definit ions 
and regu la tions. The remainder is the basis for 
student aid . 

l11is process is almost as complica ted as 
working on one's income tax, and, like the tax 
precedure, it presents a temptation to the 
applica tion to fugde a little - maybe a lo t - in 
giving informatio n to the co mmittee. 

A good many students believe that this 
procedure is mora lly wrong, tha t educa tio n 
should be a free good , and that therefore they 
are under no moral obliga tion to te ll the 
com mit tee anything, true or fa lse, if they can 
he lp it. Everything they can get, no ma tter how 
they get it , they will take. 

Too, there is a small, but very visible group 
tha t are looking for something as close to a free 
ride as they can possibly get. 

But the most they can borrow under the 
federa l plan is S 1,400 in any single year , to a 
tota l of S9 ,800 ove r seven years. 

Wha tever the amount of t he loan may be, it 
is made by a chartered bank, and pay ment is 
guaran teed by the fed era I govern ment. Repay
ment and interest begin when the student has 
ceased to be a student. 

For this academic year , more tha n 8,500 
such loans for a to tal of about $9.75 million 
were made in Nova Scotia . 

If a loan does not mee t the ne t need of the 
studen t as established by the studen t aid office, 
he moves to the next level, the Nova Sco tia 
bursary program , provincia lly funded , and 
under the control of the Nova Sco tia Studen t 
Aid Committee . 

Here the student must meet certain acade
mic standards an d othe r conditions determined 
by the co mmit tee and approved by the govern
ment. The st udent may receive a non-repayable 
bursary up to a maximum of $600. T his 
bursary may be renewed in following years 
upon demonstrat ion of need and main tenance 
of a specified standard of scho larship. 

In the present year, about 4,275 bursaries, 
to a tota l of about $ 1.5 million, were awarded. 
These bursa ries are a direct charge on provincial 
funds. 

Then if the studen t is still short of money 
for his dem onstra ted need, he moves to the 
third level of support, also a provincia l plan and 
also administered by the Nova Scotia Student 
Aid Commi ttee . 

T his leve l is the Nova Sco tia Student Loan 
► 



Plan , under which he may borrow from a bank, 
with provincial government endorsement, up to 
$400. 

A student eligible for a Canada student loan , 
but not eligible for any reason for a Nova 
Scotia bursary, may also borrow up to S400 
under the Nova Scotia loan plan on demonstra
tion of need above the $1,400 federal loan. 

This year about I , I 00 such loans, for a tota l 
of $352,000, were made. 

There is the end. 
The maximum aid consis ts of S 1,400 loan 

through the federa l plan, $600 gift for eligible 
students through the provincial bursary plan , 
and $400 through the provincial loan plan - a 
total of $2,400, of which S 1,800 is in the form 
of repayable loans. 

The total aid available to a student ineligible 
for a bursary is SI ,800, all of which is 
repayable. 

Now if any readers are still with me, there is 
no need to point out that this plan is most 
complica ted. Also, among the applican ts for 
aid, besides the great majority of honest 
studen ts, there will be a minority bent on 
taking advan tage of the complica tions to beat 
the system. 

STUDENT LOANS 

Indeed , the strictly honest student may very 
well come off worse than his fellow-student 
who stretches the truth here and there. 

At its best, so complicated a syste m is 
bound to bring to many hopeful applican ts less 
than they believe to be their due, and t here will 
be disagreemen ts, disappointments, and delays. 

Then there is the matter o f repaymen t of 
the student loans. There are no ava ilable figures 
on the rate o f repayment of federa l loans in 
Nova Sco tia, but student aid officials are 
confident that 80 to 90 per cent of the 
$352,000 len t under guarantee by the province 
will be repaid. 

l11is figure looks high until one stops to 
think that a business with a bad debt rat io, of 
from IO to 20 per cent will have very hard 
going, indeed. 

The whole point, however, is tha t the 
system under which student aid in Nova Scotia 
operates is cumbersome, complica ted , open to 
abuse, and looks like bureaucracy run wild. 

Probably worst of all , no body likes it. 
Surely a better system than this o ne could 

be worked out among those who know, even 
though it may have to be a compromise 
between two irreconcilable viewpoin ts. • 

(by permission of Halifax Cl1ro11icale-Herald) 

... LIKE IT IS 

by Hon. Allan E. Sullivan, Minister of Education 

The Canada Student Loan program was 
established by the federa l government in July, 
J 964 to make financial help availa ble to 
students needing assistance to undertake fu ll
t ime s tudies in post-secondary education. Every 
province in Canada , except Quebec, shares in it. 
Quebec has a st udent assistance program of its 
own. 

Assistance under the program is ... grant
ed on ly where the financial resources available 
to students from parents, summer work or 
other sources are insufficient to meet their 
estimated educat ional costs. 

The program is administered by a provincial 
authori ty . In this province it is the Nova Sco tia 
Student Aid Committee which is made up of 
representatives from the Departments of Educa
tion and Finance, University Grants Com
mittee, university admin istration and students. 
The Chairman is Donald Hemming, a chartered 
accountant who is retained by the Department 
of Education o n a part-time basis. 
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There is also a Student Aid o ffice, with a 
fu ll-time staff of eight consisting of a Direc tor, 
a supervisor and six supporting staff. In the 
summer and fall months this staff is augmented 
by twelve additiona l workers. With this staff 
the studen t aid office is able to proces; 
applica tions for loans in under three weeks, 
providing that the student has supplied a ll t he 
necessary information. Delays result when the 
application must be returned to secure the 
missing infor mation. I will expla in the pro
cedure later on in the briefing. 

There are three sources of funds available to 
Nova Scot ian students, which are a dministered 
by one au I hori ty . These are: 

(1) the Canada Student Loan Fund 
(2) the Nova Scotia Bursary Program 
(3) and the Nova Scotia Guaranteed Loan 

Fund. 
Let us exa mine the case of a student who is 

eligible for the maximum amount of $2,400 for 
a full academic year. 

The student would come from a family who 
was financially unable to help him with 
university or o ther post-secondary educa tion 
and who had limited savings from summer 
employment. To determine whether or not his 
fami ly could help him, cer tain criteria arc 
applied. One is obvio usly Income. Let us 
sup pose that our hypothetical st udent is the 
o ldest of four dependen t children and the 
fam ily income is $6,500. This studen t is eligible 
for maximum aid , which he would receive on 
the fo llowing formulae: 

I. 
2. 
3. 

First 
Next 
Balance 

S 1,400 of need 
600 of need 
400 of need 

Maximum $2,400 

Contra ry to widely pubiicizcd statements, 
the student fro m the lower income family is the 
most eligible fo r assista nce and the application 
is simple to process quickly. Problems arise 
with middle and upper income fa milies and 
extenuating personal circumstances and we will 
discuss some of those problems in a few 
minutes. 

Procedures 
When an applica tion is received it is checked 

to see if i t contains all the necessary informa
tio n and documentation. Th is year 74% o f the 
applications were not completed properly the 
first time they were received . 

Incomplete applica lions are returned to the 
student with an accompanying le tter advising 
wha I further in formation is required. 

Those that are properly filled out and 
contained all the required documentation re
ceive a number and are fi led numerically. This 
means they are processed in the order in which 
they are received. 

The application then goes to a Needs 
Assessor who on the basis of the information 
supplied on the fo rm a nd su pported by 
documenta tion determines the amount of funds 
the student is eligi ble to receive. It should be 
clearly understood that this decision is based on 
a formula and a dministrative criteria established 
by the federal government. The same cri teria 
applies to every province in Canada. 

Pro blem Areas 
We have already identified delays caused by 

incomplete application forms. Students com
plain that the form itself is unduly complicated 
and difficult to fill out. I have reques ted the 
S tudent Aid office, in consultation with exper
ienced people in the field of design, to produce 
a simpler form. 

Growth of Program 
Despite the tremendous growth in the 

program, the Studen t Aid o ffice is able to 
process the applica tions much more quickly 
than they were in the first years of the program 
- in less than three weeks where full informa
tion is provided. 

Canada Student Loan 
Nova Scotia Government Bursary 
Nova Scotia Guaranteed Loan 

$2,400 
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Middle Income Families 
Under the criteria established by the federa l 

agreement regulating loans, st uden ts from 
higher income bracket families are usua lly not 
eligible for funds. There are borderline cases or 
those influenced by persona l extenuating 
circumstances. 

Consider, for example, this situation. A 
student makes application for a loan and states 
that his family's income last year was ou tside 
the allowable limit. However, his father is a 
commissioned salesman and last year's business 
was good and he made a lot of money. Since 
filing his income tax, however , he became ill 
and was unable to work for severa l months and 
will be able to work only part-time for awhile 
yet. The family income will be greatly reduced 
this year and he is unable to help with college 
expenses for his son. This is obviously a case for 
review. The problem may be compounded by 
the unwillingness of the fami ly to supply 
substantiating evidence of this situation. 

Third Person Documentation and Verifica tion 
Despite the somewhat ponderous title, these 

are essen tial supporting documents. It includes 
such things as record of marks, proof of 
registration at the post-secondary institution, 
marriage certifica te, and income tax forms. 

This year, for the first time, students are 
required to supply copies of T l income tax 
forms. In the case of a dependen t student he 
must supply copies of parent's income tax 
statements. There is no question that this has 
caused some public resentment. Many people 
see this as an invasion of privacy but I wou ld 
point out that this information was always 
required on the form. Copies of the form 
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~ erely substan tia te the information. Requirin 
~ come tax forms was initia ted by t he Canad! 

~ud~nt _ Loan au thorities to assure equitable 
diSlnbu t,on o~ funds to deserving studen ts. It is 
a~ e_ffort to tighten up the procedures and 10 
ehm mate abuse of the money available. We 
have a ll heard stories about students buying 
cars or going to Spain or playing the stock 
marke t with student loans. These stories are 
ra r~ly su~stantia ted , bu t like every progressive 
socia l assistance program , there is opportunity 
to abuse. Taxpayers across Canada demanded 
pro tection o f their money. 

The biggest single major problem and the 
one that has caused student consternation is the 
result of adopting a new formula to determine 
the amount each candidate is eligible to receive 

Because studen t loans were designed t~ 
~ugment _pare~ts contribution and no t replace 
It, a fa mily w_11h an in come of $ J 0,500 and 3 
dependen t children is expec ted to con tribute 
S9~2 per year to a son or daughter's educa tion 
Th is am ount is automatica lly deducted fro ~ 
the to tal a moun I required . Further, a standard 
summer ~av111gs table, designed in Ottawa, fo r 
each region of Canada is a lso applied . For 
ex~mple, a ma le student in this area en tering his 
th ird year a t university is expected 10 have 
saved $625 and a female studen t is expected 10 
have saved $425. T his amount is auto matica lly 
deducted from the tota l required, regardless of 
whethe_r or not they d id save tha t much or 
th~ee times tha t amount. This is t he fir st year 
this form u_la has applied and is the reason some 
studen1s_d1d not receive as m uch money as they 
had previo usly. 

STUDENT LOANS 

WE D ISCUSS ... THEN WHAT? 

by Margaret During 
(President, Studen t Union) 

Saint Francis Xavier hosted a conference on 
~tuden t loans in October. This conference was 
important for several reasons. fi rst of a ll the 
Nova Scotia Associatio n of Studen t Un ion; was 
formed . This associa tions is authorized to 
represen t the s tudents of Nova Scotia a t 
Federal and Provincial Con ferences and to pu t 
for th recommenda tions of member Un ions. 
Mount Saint Vincent University is one of the 
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Review o f Appeals 
Anyone n o t sa tisfied, or una ble t~ con tinue 

his education on the am ou nt received may 
request a review o f his application o r he may 
appea l the decision to the Appea ls Boa rd . 

Inevitably an appea l is time-consum ing a nd 
results in frustrating delays for the s tuden t. We 
are in the process of s tud ying t he procedure in 
order to speed up the process. 

Solutio ns 
First o f a ll , any organ iza tio n o r individua l 

who has suggestio ns or crit ic ism s_ o ~ c_ha nges 
they would like to sec introd uced 1s 111v11ed to 
write to the Nova Scotia Stude nt Aid Com
mittee, P.O. Box 2001, Halifax or d irectly to 
myself as Ministe r o f Ed u ca tion. These will be 
considered by the Committee and where pos
sible suita ble act ion initia ted. 

We have a lready given attention t o d esigning 
a new fo rm. In addi tio n to tha t , I pla n to 
initiate a program in Gra des I l and 12 to 
instruct st udents in a ll matte rs regarding stu
den t loans. This is being devised by the 
curriculum advisors in consultatio n with the 
inspectors. 

We will study the entire review a nd a ppea l 
system to acid to its efficie ncy. 

And fina lly, we will be giving top priority to 
develo ping better communica tio ns a nd a be tter 
understand ing of o ur p rocedures. T o this end 
we will examine all the forms, brochu res, a nd 
procure new or additio nal o nes where advisa ble . 
We will look into an improved tele pho ne 
system and indeed every aspect of the public 
information system. • 

founding members of the Associa tio n and 
in tends to u tilize the associa tio n in presen ting 
the views of Mount students. 

The second in teresting aspect of the con
ference was, o f course, the mee ting between the 
Min iste r of Educa tio n , the Ho no rable Alla n 
Sullivan , and Student Union o ffic ia ls . We were 
pleasan tly surprised by Mr. Sullivan 's w ill ing
ness to hear the grieva nces con cerning s tuden t 

loan s. It was evident tha t no o ne was sa tisfied 
with t he per forman ce o f student loan officia ls, 
except perhaps Mr. Knickle a nd his assistant, 
Mr _ Ru therfo rd. It seemed t o most st uden ts 
present tha t these two people were o blivious to 
man y of the problems encoun tered by students 
as a result of t he new studen t loan procedure. 

Ma ny pro blems arising fro m student loans 
were d iscussed . The representa tives fro m Mount 
Saint Vincent had some minor d ifficult ies 
getting the chairman to recognize them , but we 
did get a n oppor tun ity to sta te some of o ur 
main grievances. 

Mo u n t reps. d iscussed the age req uiremen ts 
for independence. One mus t be 21 lo declare 
independence. This we felt, was d irec tly con
tra ry 10 t he Province's ruling t ha t 19 was the 
age of majority. T he minister endeavo~ed to 
explain this issue. However, we were sllll no t 
con vinced that the present age requirement is 
fa ir. It seems tha t the provincial government is 
ent i tled to more federa l assistance if the 
province accepts the criteria o f the federa l 
bo dy . However , we feel tha t provincia l 

au thorities do have some say in the esta blishing 
of t hose criteria and, therefore, should not put 
themselves in the position of being bound by 
regula tions tha t hinder , ra ther than help, 
students in Nova Sco tia. 

We spoke also about the obvio us lack of 
com m unication which exists between studen ts 
and those responsible fo r admin istering loans. 
Mr. Knickle denied that there was any lack of 
communication . However, we req uested, that 
the min ister look into th is and see wha t could 
be done abo ut making these o fficials more 
accessible to students. 

Many mat ters discussed a t th is con ference 
were obvio us shortcommings in the entire 
concept of studen t aid ... and a lthough the 
attitude of the ministe r was en couraging, we 
feel t ha t we must cont inue to p ush for change 
in t his area. Since we met with Mr. Sullivan, the 
p resident o f the association has gone to Ottawa 
to discuss loans and was so u nhappy with the 
proposed meth od of representation tha t he left 
the con feren ce. So we are a lo ng way from 
achieving o ur aims . .. a ims for you, the 
studen ts of to morrow. • 

foR TodAy5 woRLd 
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by Fran Maclean 

Canada's unemployment situa tio n is having 
fa r-reaching effects. Today's students wan t to 
prepare themselves effectively to enter the 
working world after graduat io n. A special 
incen tive, on the distaff side, stems from the 
changing image of women in society. 

These fac ts tend to explain why enrolment 
in Moun t Saint Vincent's business department 
has increased . When the four-year Bachelor of 
Business Ad m inistratio n program was an
no unced last September, to replace the d egree 
of Bachelor o f Arts in b usiness, enrolmen t rose. 
Indications are that it will con tinue to do so, 
w ith expansion of the progra m. 

This fresh breeze in t he b usiness depar t ment 
of the Moun t is being stirred by a b ilingua l 
business women - tu rned - educator, Sister 
Brenda Halton, cha irman of the business 
department. She worked with a Montreal 
in sura nce firm for a number of years before 
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resigning, as o ffice supervisor , to JOln the 
Congregation of the Sisters of Charity of 
Halifax. A graduate of Mount Saint Vin cen t 
Un iversi ty, she received a Master of Education 
degree from Bosto n University , and studied a t 
Georgetown University and at the Universities 
of Laval and Bathurst. 

As chairman of the business department for 
the past six years, Sister Brenda has been 
working systematica lly towards the evolu tion 
of the arts degree in business to the present 
broader 8 .8.A. degree . 

Sister Brenda described this and o ther 
changes in her department , in the following 
terms: 

Insight: 
How d o you see Canada's unemployment 
situation and the changing image of women 
affecting the courses now being chosen b y 
women? 

Sister Brenda Halton: 
Enrolment in o ur depar tment con tinues to rise 
because of increasing awareness on the par t of 
many professiona ls that they need knowledge 
of business administration. We have 300 fu ll 
and part-t ime students this year. A few are 
professionals who rea lize tha t they need educa
tion in management. Most of our students are 
young people who have enroled because they 
want courses that wi ll lead them to positio ns in 
the business world , in management or assisting 
ma nagement. 

Insight: 
Are qualified women actually finding jobs? 

Sister Brenda: 
Yes, and without much difficulty. I would 
further add tha t there is still a good dea l of 
room left fo r wo men, especia lly fo r instance , as 
accountants. And there are still essentially 
unexplored areas. 
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Insight: 
What innova tions wou ld yo u single o ut as those 
which better prepare students 10 work ef
fect ively in the business world? 

Sister Brenda: 
This year, students tak ing the course in business 
polic~ are having live par t-time experience, 
working alo ng wi th business adminis trators. 
The number is small at the mo ment bu t we are 
hoping to introduce a larger internsl;ip program 
which will take the stude nts in to the situatio ns 
that they a re study ing_. W~men in management 
arc still few, bu t tlus kmd o f educa tion is 
bound to increase their numbers. 

Insight: 
Wha t is the scope of the B. B.A. program? 

Sister Brenda: 
It includes personne l, organizationa l behaviour 
business policy, marketing, law, accounting' 
mathematics, statistics . ' 

Insight: 
Have yo ur faculty members had like yourself 
previo us experience in t he business world? 

Sister Brenda: 
Yes, in varying d egrees. Some have spent a good 
deal of their working lives in the business world 
and o t hers have had a t lea st part-time e~:
perience. 

Insight: 
Wha t is unique a bout your d epar tment ? 

Sisler Brenda: 
Our studen ts answered tha t quest io n last year 
in a survey. Above all , they singled o ut the 
friendliness and closeness between s tudents and 
faculty here. We have a real advan tage in that 
ou r offices and classrooms are close toge ther in 
the Seton Academic Cen tre. There is frequen t 
a nd good communicat io n. 

Furthermore , each professo r has been assigned 
students to keep in touch with, so that 
immediate problems are dealt with before they 
become to big. Each student receives a welcom
ing let ter to the d epartment. Students have also 
replied in the survey to wh ich I referred , that 
they find the professors are willing to help, and 
me mbers of the faculty work well toge ther. 

Insight: 
Are further changes in the offing? 

Sisler Brenda: 
We arc cons tantly keeping in touch with 
community needs. We plan to offer a legal 
secre tarial diplo ma course. At the present time, 
we have a two-year medica l secre taria l diploma 
course as a specialization. It is very popular. It 
includes such courses as ana tomy, clinical 
procedure, and medica l terminology, which are 
taugh t by a medica l pract itio ner or hospital 
admini stra tor. Similarly , the legal course wi ll 
draw lawyers and lega l secretaries from the 
communi ty to teach o ur s tuden ts. 

Insight: 
Canada is a b ilingual nation . How can your 
graduates function in a two-language coun try? 

Sisler Brenda: 
This is an importa n t matter and we have made 
provisio ns. A senior studen t with a sufficiently 
good F re nch background or ap ti tude fo r the 
language, may select a French translation 
course, intended to provide the b ilingua lism 
necessary in Canad ian and internat ional 
business . This course creates an ability to 
tra nsla te memos and develops the adminis
trator's practica l ability to understand French. 

There are various levels o f ability in F rench. 
Some o f o ur students are a ble to fo llow only 
one year o f practical French, with which we 
would ho pe tha t they would be able to 
understand a French-speaking person . Those 

who can fit in two years of Franch , should be 
able to speak French adequately. The third 
level of practical French brings them to 
acceptable writing ability, while a fourth year 
course should be prepared to transla te reports, 
letters, e tc. 

In sigh I: 
Where do the skills of typing and shorthand fit 
into the B.B.A.? 

Sister Brenda: 
They do not fit in as credits. Non-credit 
electives in these skills are available for students 
in the B.B.A. program, as they are for students 
in the Arts and Science progra ms. 

We must fust reserve space for our secretarial 
students, since o ur facilities are limited and 
there is such a demand for secretarial courses . 

lnsig/11: 
\\~1a t kind of positions do you see opening, on 
an increasing basis, for women in business? 

Sisler Brenda: 
Women have, from the beginning secured good 
positions as administra tors, accountan ts, 
actuaries, execu tive secretaries and educators, 
provided they have the knowledge and skills 
needed in the broad area known as business. To 
answer specifica lly, 1 would say - in any 
position , where you now find well qualified 
men. 

Insight: 
What are en trance requirements? 

Sisler Brenda: 
They are the same as for o ther programs. Stu
dents may enter with either grade eleven or 
twelve, with a min imum average of 60% and 
with no mark belo w 50% in given academic sub
jects. For the B.B.A. program, they should enter 
with mathematics as stated in the calendar . • 



Each year, every Canadian university publishes a myriad of statistics illustrating the efficiency of its 
year of operations. One of these is the "student/teacher ratio" - an equation of the number of 
students on course, vis-a-vis the number of professors or lecturers on faculty. Mr. Joseph Foy, a 
lecturer of philosophy at Mount Saint Vincent University, scrutinizes one particular statistic from 
the viewpoint of a faculty member. 

Mark Twain once wrote, "There are lia rs, 
damn liars, and s tatistics." Well sa id , Mark! But 
. . . is it no t true that statistics themselves never 
lie, but only the people who use them? Agreed ; 
but with the proviso tha t statistics, while they 
d o not lie, can easily mislead. 

With that quick stab at sta tistics, I want to 
switch attention to the problem that they 
sometimes seem to complicate: just how hard 
do university teachers actually work? (Because, 
as you well know, many suspect that they 
really do not work all that hard a I all -
especially considering what they are paid!) 

No matter wha t you think that a teacher 
should be do ing when she or he is 'teaching' 
(and there is a lo t of controversy here on that 
score, you can bet!), most will agree that it will 
be harder to do it the more people you have to 
work with at o nce. That is, in short , wha lever 
good teaching invo lves, the more students you 
have to leach the more work you will have to 
do . (Assuming a desire to be fair and equitable 
to a ll one's students - an assumption which fits 
many, many faculty.) I'm not suggesting Iha t 
principle as an absolute, but I do t hink that it 
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holds up fairly well as a general assum ptio n: the 
more students, the more work . 

Now I can tie things together: misleading 
sta tistics and how ha rd teachers work. Al
though there is much controversy as to just 
how one can figure o ut how hard university 
teachers work, it is sometimes suggested that a 
creature known as the 'st udent-teacher ratio' 
can help in that line. And it can. The problem 
is, however, tha t the statistics used to express 
tha t 'student-teacher ratio' can easily mislead . 
For example: the student-teacher ra tio in the 
philosophy department at the Mount (the 
depar tment I'm working in) is abou t 15 to I. 
Now that migh t suggest to some tha t each 
teacher in the philosoph y department is work
ing with 15 students. Far from it. What it 
actually means is that each teacher in the 
department is wor king with 75 students. Wh ich 
is, by any standards, a mightly big difference. 

The main reason student-teacher ratios can 
be mislead ing is that they are basica lly eco
nomic ra ther than teaching sta tistics. They a re 
used to find out how many full-time studen ts 
there are per teacher. But since most students 

take five courses, a teacher has to teach five 
students in order to get credit for one. 
(Because, as you can figure out, when you have 
a student in class, you only have them one/fifth 
of their time and you only get credit for 
one/fifth of a student!) Now that may sound a 
bit like Alice in Wonderland talk , but then the 
ways o f economics are no t always the ways of 
ordinary men. 

However, once you find out what the 
'student-teacher ratio' is for any teacher or 
departmen t, you can easily work out some 
figures which are often much mo re informative 
and much less m isleading. First, you can work 
ou t ho w many students each teacher actually 
teaches by m ultiplying by five. Thus, if I have a 
studen t-teacher ratio of 15 :1, that means that I 
am teaching 7 5 students. That could be called 
the 'teaching load' - 75:1. Second, once you 
have figu red out the teaching load , you can find 
out how man y st uden ts are in the teacher 's 
classes (on the average) by dividing by three. 
Tirns, if I have a student-teacher ra tio of 15:J 
and so a teaching load of 75: 1, tha t means I 
have an average of 25 students in each class. 
That could be called the 'class-teacher ' ratio 
25:1. 

Now I think most would recognize that if 
o ne has a student-teacher ratio of 15: I (and so 
a teaching load of 75: I and a class-teache.r ratio 
of 25: l), one is going to have to work pretty 
hard indeed in order to keep up with one's job. 
And all the more so as the university teacher 
usually teaches tluee different courses (and not, 
as is often the case in high schools, tluee 
versions of the same course.) And so, while the 
student-teacher statistics can mislead, t hey can 
also lead to an understanding of just how hard 
university teachers are working. Which is, 
contrary to some public opinion, pretty hard. 

In closing, I would like to point out that the 
teachers at the Mount show up fa irly well on 
this score: the average st udent-teacher ratio is 
over I 6: 1 - which means that, on the average, 
we are working with 80 students each. Mor
eover, in some areas, the student-teacher ra tio 
goes as high as 30: 1 (for a total of 150 students 
each), and as the ad goes 'That 's performance'. 
So make no mistake abou t it - there is a Jot of 
work being done by the faculty of the Mount, 
and parents and students are I think (and I say 
this in all honesty) pretty well getting their 
monies worth. • 

EDUCATION 

George S. C. Cheong 

A 
J 
A 
N u s 

I, 
0 
0 
~ 
I 
N 

Our purpose is to take a critical look at 
some o f the important issues in education , 
through comparison and con trast to some ideas 
more t han 2,000 years o ld (used descriptively ) 
in the Chinese cu lture. It shou ld be made 
explici t a t the outset that attempts made here 
a re qui te superficia l and lim ited on account of 
the vast wealt h of in formation. We hope a lso to 
stimulate thinking among educators and/o r 

G 
H 
I 
N 
E s 
E 

s 
E 
:J 
I 
N 
G 

educationists, in order that a more adequate 
model (by delving into other cultures of the 
world, thus b roadening our vision and enlarging 
our conception) can emerge. We realize that our 
awareness of exis ting problems surpasses 
immeasurably our ab ility to solve them. Per
haps through cross-cultural approaches, we can 
d iscover a more defensible framework. 

Like everyone else, I too am biased in the 
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sense that I lean heavily, by virtue of my past 
schooling and experience, towards Con
fu cianism, o ne of the four major schools of 
thought in the Chinese cu lture . It is obvious to 
me that to present Co nfucianism to a re
asonable degree of comprehensiveness neces
sitates the writing of an encyclopedia of 
considerab le magnitude. Therefore, I shall 
present a few thoughts that are meaningful to 
me as an educator. These thoughts are by no 
means the only important o nes in Con
fucianism, nor should they be regarded as 
representative. 

Confucius (5 51-4 79 B.C.) stressed ethics to 
the utmost, the focal concept being "Jen" or 
" humanity" . In fact, the very Chinese charac ter 
"Jen" itself depicts humanity very succinctly . 
What it means concisely is this: When a person 
is completely solitary in an environment , very 
little or no restrain t in any form is necessary. 
However, when there are two or more persons 
involved in any situatio n , humanity, above a ll, 
ought to preva il between or among them in 
their conduct of affairs. (If interested , please 
read m Y article appearing in Elementary 
English, March 1972, a section o f which deals 
with the viability o f the Chinese la nguage.) But 
the truth of the matter is that human beings are 
interdependent. Hence, to me the ultimate goal 
of education should be the pursuit o f humanity 
in the sen se of pro moting human bro therhood , 
ra tiona lity, mut ual respect , and the develo p
ment of human potential. Is this n o t the goa l 
that we are trying or have been trying to 
promote in the educational enterprise today? It 
is fair to sa y tha t the prom otion of this goa l has 
become more appropriate a nd more u rgent 
today by virtue of populat ion explosion and 
e lectro-mechanical automat ion, t han any o ther 
per iods in human histo ry. If we do no t try now, 
we may have to face catast rophic consequences 
in the years to come. 

To Confucius , all o bliga tio ns in socie ty 
should be reciproca l. His famous say ing runs 
like this: "What you do no t want done to yo u, 
do not do to others." To me, this is at least 
ana logous to, if no t more than what is called 
"reflective thinking" , which sh~uld be one of 
ou r educa tio nal goa ls. To what ex te nt do we 
attempt, consciously or otherwise, to pro mote 
this goal in education a t a ll levels? Do we really 
listen to others when they speak? Or do we 
li sten to others in o rder to find fau lt with 
them? Or do we li sten to other s in o rder to 
understand why they are saying what they are 
saying? Are o ur eyes supposed to look at others 
only? Do we ever stop and take a look at 
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ourselves? Do we put ourselves in others' shoes? 
Confucius was also concerned with the 

attainment of world peace, which should be, 
more so today than any other periods in 
his tory, the sine qua 11011 fo r the su rviva l of 
human race. He felt that this goal can be and 
should be accomplished by the ever-wide ning 
process of interpersonal re lat ionships. This 
process begins with pe rsonal or self-cu ltivation , 
then a good example of personal virtue is 
emula ted by each member of the family , and 
this same sp irit in turn permeates the state and 
ultimately spread s to the e n tire population, 
thus assuring peace. In the lig ht of the cu rrent 
wo rld affa ir s, where have we gone wro ng? Why? 
Have we give n any thought to self-cultivatio n 
and the ever-widening process o f interpersonal 
relatio nships? Where a re we as a race heading, 
even though we appear to be o n the m ove all 
the tim e? 

With rega rd to personal cu ltivat ion, Con
fuciu s a lso p roposed four s teps: an understand
ing of the nature of things, the extensio n of the 
boundar ies of kn owledge, sincerity in purpose , 
and regula tio n o f the mind. To what exten t 
have we addressed o u rselves to these aspects in 
o ur conduct of affa irs as well as in o ur cognitive 
inquiry? 

As a teacher himself, Co nfucius had this 
advice for educators. He con tended : "After 
having taught others, o ne can de tect one 's 
inadeq uacies." How true is this s ta tem ent? How 
close to heart is it ? Those o f us w ho are 
engaged in educating o thers certa inly appreciate 
its va lue . 

Individua lized inst ructio n i.~ one o f the 
ideals that we today seek earnestly to rea lize in 
the educa tio nal enterprise . Confucius had this 
to offer : 'Teach the child in accord with it s 
potentiality." 

Before I conclude, I would like to share 
with you one last, no t the least, thought. In 
accord with Chinese traditions, t eache rs are 
regarded as being second to parents. What this 
mea ns, quite bluntly, is this. Teachers are 
basically unselfish; their primary goal is to 
benefit those under their care and guidance. 
The ir main concern is that stude nts will lea rn 
and grow. Their satisfaction lies in that students 
are learning what they should be learning. It is 
true that like everyone else, teachers have to 
earn a living. Nevertheless, to ea rn a living is no t 
and sho uld not be a man's primary mission in 
the world. 

In brief, can we make the world a better 
place in which to live? Where sho uld be begin? 
Are humanity, empathy, and personal cultiva
tion in our mind as guideposts? ■ 

Dr. Devendra P. Varma of Dalhousie Universit y. presents Sister Catherine fl/a/lace with an 
autographed copy of /Jis newly-published book TIie Evergreen Tree of Diabolica l Knowledge. Dr. 
Varma has been described as ""t he world's leading Gothi c ist, ·• and "the most faithful tender of the 
Gothic flame since Montague Summers.·· 

Sist er Patricia Mullins. assistant professor of chemistry. is worki11g 0 11 a resea1·ch projec t. She 
describes it : ""The aim of this 1·esearch projec t is to sy111/Jesize organ o t in complexes of coo,-dination 
1111111be,- 4, 5 . 6 a11d to st11dy the s1,-uct111"e of such complexes. Once the complex lras been prepa,-ed 
a11d a11alyzed. i11fra ,-ed and Mossba11el" spectral data a,-e 11sed to s111dy tl1e st 1"11cture of solid samples 
a11d e lect ,-ic dipo le 111o me11t studies are used to correlate t/1is i11for111atio11 with the structure of the 
co111plexes i11 be11ze11e so l11tio11. A few i11s1a11ces of bridgi11g i11 the solid for111 of fo11r-coordi11ate 
co111po11nds has bee11 fo1111d. b111 i11 ge11eral, studies to date. i11dica1e the same structure is present i11 
both solid and so /11tio11 for111 of the complexes. ·· 
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